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Abstract 
This study describes the post-school circumstances and service needs of older teenagers 
and adults with high-functioning Autism Spectrum Disorder, living in Queensland, 
Australia. The respondents were 95 parents. Results indicated that the majority of the 
young people lived in the family home and were unemployed. Of those who worked, 
56% had unskilled jobs. They were estimated to spend a significant proportion of their 
time engaged in solitary, technology-based activities, and comparatively little time in 
employment or socialising. Parents rated employment support as the greatest service 
priority for their sons and daughters, followed by specialised support to assist with 
completing post-school education and training, assistance to support the transition from 
high school to adulthood, and social skills training. 
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1. Introduction 
Despite an extensive research base relating to the characteristics, needs and life 
experiences of children with Autism Spectrum Disorder (ASD), much less attention has 
been given to older adolescents and adults. In particular, there is a relative scarcity of 
research investigating the circumstances and post-school needs of adults who are 
functioning at the higher end of the spectrum. There appears to be a common 
presumption in the community that, because individuals with high-functioning ASD have 
relatively intact cognitive and linguistic abilities, they should have good life outcomes, an 
assumption that is reflected in the lack of available services for this group (Tantam, 
2003). 
However, numerous studies have reported poor adult outcomes with respect to 
independent living, employment, friendships, and daily activities for those with high-
functioning ASD.  In a review of studies of adult outcomes for people with high-
functioning autism and Asperger’s syndrome, Howlin (2000) found considerable 
variation in reported achievements, with 16% to 50% of adults living independently and 
5% to 44% being employed. Cederlund, Hagberg, Billstedt, Gillberg and Gillberg (2008) 
found that 26% of males with Asperger’s syndrome led a very restricted life that involved 
no occupation or regular activities, and no friends. A recent Australian study undertaken 
by Autism Spectrum Australia (2012) reported 54% employment for adults with 
Asperger’s syndrome and high-functioning autism. Among those currently working, 
close to half were reported by their parents to be doing work that was not commensurate 
with their qualifications and skills. Although some adults with high-functioning ASD 
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may live independently, find satisfying work, and develop meaningful relationships with 
others, such achievements rarely come easily and most individuals remain dependent on 
others for support in these areas (Howlin, 2000; Howlin, Goode, Hutton, & Rutter, 2004).  
Variable outcomes are related, in part, to individual characteristics such as poor 
social understanding and skills, ritualistic or stereotyped behaviours, and mental health 
issues (Howlin et al., 2004; Marriage, Wolverton & Marriage, 2009). At least as 
important, however, are cultural attitudes and the available support services within a 
country. In Sweden, for instance, there is much emphasis on promoting and supporting 
independent living for individuals with disabilities. A study of psychosocial outcomes in 
that country reported the majority of adults with Asperger’s syndrome or high-
functioning autism to be living independently (Engström, Engström, & Emilsson, 2003). 
In contrast, in Japan over 92% of adults with high-functioning ASD reportedly live with 
their families (Kamio, Inada & Koyama, 2012). Research in Australia, the USA and the 
United Kingdom has found that a minority of adults with high-functioning ASD or 
Asperger’s syndrome live independently (Burrows, Ford, & Bottroff, 2001; Howlin, 
2003; Lawrence, Alleckson, & Bjorklund, 2010). 
1.1. Post-school needs 
 A central issue for young adults is gaining and maintaining employment. In a 
large-scale study of individuals with ASD in the United Kingdom, Redman and 
colleagues (2009) found that most wanted to work. Employment is likely to improve self-
esteem, reduce social isolation, enhance life structure and sense of purpose, and increase 
financial independence (Howlin, Alcock & Burkin 2005). Reduced social isolation also 
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means more opportunities to practise and develop social skills. Yet only a relatively small 
proportion of adults with high-functioning ASD are in full-time employment, and those 
who are employed often do not have jobs that reflect their qualifications (Cederlund et 
al., 2008; Daly, 2008; Howlin et al., 2004; Rosenblatt, 2008). In a major British study, 
Barnard and colleagues (Barnard, Harvey, Potter, & Prior, 2001) found that only 12% of 
adults with high-functioning autism or Asperger’s syndrome were in full-time paid 
employment. Marriage et al. (2009) argued that the discrepancy between cognitive ability 
and employment status can be attributed to three factors: the combination of social and 
sensory difficulties which make negotiating educational, vocational and community 
settings difficult; difficulties in executive functioning; and, in some cases, over-protective 
families who withdrew their children from social situations they found aversive, resulting 
in greater feelings of security for the young person, but less life structure and social 
exposure. 
 Individuals with high-functioning ASD commonly require assistance with the 
development of social skills and access to social opportunities (MacLeod, 1999). In a 
survey of adults with autism in the United Kingdom, Rosenblatt (2008) found that the 
greatest gap between services that adults wanted and services they received was in the 
area of social support (encompassing interventions such as befriending, social skills 
training, and social groups). Howlin, Mawhood and Rutter (2000) reported that 47% of 
young adults with high-functioning autism or Asperger’s syndrome said they had no 
friends. Relatively few experience romantic relationships or marry, despite often 
expressing a strong desire to attain these adult milestones (Cederlund et al., 2008; 
Howlin, 2000; Jennes-Coussens, Magill-Evans & Koning, 2006). 
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 Community participation is important because it fosters a sense of productivity, 
encourages integration into social networks, and provides opportunities for the 
development of relationships (Hendricks & Wehman, 2009). Little research has 
addressed the community integration of individuals with high-functioning ASD; 
however, it is likely that difficulties such as challenging behaviours, limited social skills 
and low levels of independence are major obstacles for many. One study that explored 
the participation of individuals with high-functioning ASD in recreation and leisure 
activities found that they rarely pursued community-based activities, engaging instead in 
solitary pastimes such as playing video games and watching television (Jennes-Coussens 
et al., 2006). Barnard and colleagues (2001) reported that 37% of adults with Asperger’s 
syndrome were involved in no social activities at all, and a large proportion of the 
remainder attended social events only occasionally. 
 Functional living skills are another important area in which people with high-
functioning ASD commonly require additional support (MacLeod, 1999). They may 
experience difficulties with self-care skills and the abilities required to maintain a home 
independently. Smith, Maenner and Seltzer (2012) reported that the daily living skills of 
young people with ASD without intellectual impairment improved during adolescence 
but plateaued in their 20s, with many failing to achieve full independence. These 
difficulties are likely to decrease their likelihood of living independently from their 
families unless support is provided. A survey by Autism Spectrum Australia (2012) 
found that more adults with high-functioning ASD live with their parents than would be 
expected in the general population (Australian Bureau of Statistics, 2006). Forty-two 
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percent of those surveyed currently needed support, or would need support in the future, 
to manage their finances, while 37% required support for cooking or housekeeping.  
1.2. Problems with service provision 
 Currently little formal support is provided to individuals with high-functioning 
ASD (Barnard et al., 2001; Rosenblatt, 2008; Tantam, 2003). They are not eligible for the 
more numerous services provided to those with intellectual impairment. In the US, young 
adults with ASD without an intellectual impairment were reported to be three times more 
likely to have no daytime activities than those with an intellectual impairment (Taylor & 
Seltzer, 2011). A recent Australian survey has suggested that mental health services are 
also inadequate (Autism Spectrum Australia, 2012). Although 70% of respondents 
reported having a mental health condition, fewer than half were receiving sufficient 
support. Adults with higher functioning ASD may be overlooked in systems with limited 
funds (Tantam, 2003). Some older adolescents and adults with high-functioning ASD 
may also be unaware of the extent to which they need, and would benefit from, support 
(Camarena & Sarigiani, 2009: Tantam, 2003).  
 The lack of formal service provision tends to be perpetuated by the fact that 
families often take on the responsibility for providing at least basic support, such as by 
allowing young adults to continue to live in the family home, accepting responsibility for 
entertaining them and structuring their social lives, and scaffolding their efforts to gain 
employment. These responsibilities may impact negatively on families, both emotionally 
and financially. Failing to adequately meet the needs of individuals with high-functioning 
ASD also potentially incurs a substantial financial burden for society that is associated 
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with lost wages for parents, lost productivity for the person with ASD, and an increased 
need for benefits and services (e.g., unemployment, mental health) (Järbrink & Knapp, 
2001; Knapp, Romeo & Beecham, 2007). Given the importance of work and 
relationships to adult well-being and quality of life, there is arguably a moral obligation 
for communities to support young people with high-functioning ASD to achieve these 
important adult attainments wherever possible.  
In this paper, we report the results of a survey of parent perceptions of the 
circumstances and needs of older teenagers and young adults with high-functioning ASD 
in Queensland, Australia. Given the very limited existing evidence about their needs, our 
main aim was to gather data that could be used to argue for the provision of appropriate 
support services to enhance opportunities for achieving adult goals and positive life 
experiences. We hypothesised that the majority of young people would be living in the 
family home and unemployed, with an excessive number of those employed working in 
unskilled jobs, compared to what is typical for Queenslanders in this age group. We also 
expected that parents would report that their sons and daughters spent large amounts of 
time pursuing solitary activities, and very little time engaged in structured or unstructured 
social activities. Finally, we predicted that parents would rate employment support 
services as the most important service need for their sons and daughters. 
2. Method 
2.1. Participants 
The participants were parents of teenagers and young adults with high-functioning 
ASD who had left school. All of the families were currently living in Queensland, 
Australia. They were recruited through contact with relevant support groups and 
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organisations. Almost all participants had received a service from Autism Queensland. 
This meant that the young person’s ASD diagnosis had previously been verified by 
Autism Queensland, the Queensland Department of Education and Training, Queensland 
Catholic Education Commission or Independent Schools Queensland under the 
Educational Adjustment Program category of Autism Spectrum Disorder. In Queensland, 
an ASD diagnosis is provided by a registered paediatrician, psychiatrist or neurologist 
specifying that the person meets diagnostic criteria provided in the Diagnostic and 
Statistical Manual of Mental Disorders (DSM-IV-TR; American Psychiatric Association, 
2000). 
In response to advertisements about the research and/or telephone contact by the 
first author, 174 parents agreed to participate, and 117 completed questionnaires were 
subsequently returned. One respondent was excluded due to the son with ASD being an 
outlier on age, at 35 years. Because of the likely impact of intellectual impairment on 
employment and other aspects of adult life, 21 respondents who reported that their son or 
daughter had a concurrent diagnosis of intellectual impairment were excluded, leaving a 
sample of 95. Of these, 89 were biological parents and one was an adoptive parent; there 
were also 3 foster parents and 2 grandparents. 
The parents had an average age of 50.76 years (standard deviation = 7.05 years; 
range = 39-80 years) and the majority (n = 89; 94%) were female. Over 70% of the 
families had two parents in the home, 20% were single parent households, and the 
remainder shared accommodation with relatives or others. With respect to socioeconomic 
status of the families, the spread of parent education and family income closely 
resembled that of the Australian population (Australian Bureau of Statistics, 2013a, 
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2013b).Table 1 compares the reported annual household income of the families, to 2011-
2012 data from the ABS. Table 2 compares the reported level of highest educational 
attainment of the parents, to 2013 ABS data for Australians aged 15-64 years. 
Proportionately more parents in the study sample had completed Certificates or Diplomas 
than in the general Australian population aged 15-64 years, but parents in the sample 
were also older and had had more time to complete such qualifications. ABS data limited 
to an older age group, regarding level of highest educational attainment, were not 
available. 
INSERT TABLE 1 ABOUT HERE 
INSERT TABLE 2 ABOUT HERE 
2.2. Measures 
 The first part of the questionnaire requested family demographic information and 
information about the young person with ASD, including level of completed education, 
current living status and satisfaction with this living arrangement, current and past 
enrolment in post-school education or training, and any issues that prevented completion 
of these courses. Parents were also asked to describe their son or daughter’s current and 
previous employment, their capacity for engaging in higher-skilled employment, issues 
that affected their ability to find or maintain a job, and their employment satisfaction. 
 The next section addressed the young person’s daily activities. The Typical Daily 
Activities (TDA) scale, developed specially for the current study, was based on the 
Adelaide Activities Profile (AAP; Bond & Clark, 1998), with items added to reflect the 
needs and common activities of teenagers and adults with high-functioning ASD. The 
TDA scale comprises 12 items that ask parents to estimate the time spent by their son or 
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daughter in different activities such as working in paid employment or using the 
computer. 
 The final part of the questionnaire asked about the extent to which various service 
needs were currently being met. The 16 services listed included accommodation support, 
specialist medical, day programs, employment support and social skills training. The 
extent to which needs were currently being met in each area was rated using the response 
options (1) not at all – he/she has needs in this area that are totally unmet by services; (2) 
some services received, but not enough to meet his/her needs in this area; (3) yes, his/her 
needs in this area are fully met by services; and (4) he/she does not require services in 
this area. Parents were also asked to rank order these services from the most needed 
and/or desired to the least needed/desired. 
2.3. Procedure 
 Ethical approval for the study was provided by the University’s Human Research 
Ethics Committee. Parents who indicated their interest in participating in the study were 
sent the questionnaire along with an information sheet and a reply paid envelope for its 
return. 
3. Results 
3.1. Characteristics of the young people with high-functioning ASD 
 The young people with ASD were aged from 15 to 27 years, with a mean age of 
19.72 years (SD = 2.52 years). Most (84%) were male, reflecting the male:female ratio 
found in the wider ASD population (Fombonne, 2005) and 75% currently lived in the 
family home. Of the remainder, 4 lived in supported accommodation and 20 were living 
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independently. The majority (73%) were reported by their parents to be satisfied with 
their living arrangement.  
Two-thirds of the young people (n = 64) had been diagnosed with Asperger’s 
syndrome, 22 had a reported diagnosis of Autism Spectrum Disorder, 6 were classified as 
having High-Functioning Autism, and 3 had Pervasive Developmental Disorder Not 
Otherwise Specified. The average age of diagnosis was 8.55 years (SD = 3.94 years; 
range 2 to 22 years). Within the sample, 45% of the young people were reported to have 
at least one comorbid psychological disorder. The most common comorbidities were 
Attention Deficit/Hyperactivity Disorder (n = 26), Depression (n = 16), Generalised 
Anxiety Disorder (n = 10), Obsessive Compulsive Disorder (n = 8) and Oppositional 
Defiant Disorder (n = 5). 
3.2. Education and employment  
 As shown in Table 3, over half the young people with ASD had completed senior 
high school and 20% had completed a post-school qualification. Almost half the sample 
was currently enrolled in a training program, but notably 27 young people had reportedly 
failed to complete training programs in the past. Parents reported a number of difficulties 
that prevented their son or daughter from completing post-secondary education or 
training, or hindered their progress. Figure 1 shows commonly-cited barriers to 
completing post-school education or training. The most frequently reported barrier was 
related to the young person’s difficulties with organisational skills. 
INSERT TABLE 3 ABOUT HERE 
INSERT FIGURE 1 ABOUT HERE 
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 More than half of the young people were currently unemployed. Of the 46 who 
were employed, only 15 were working full-time and only 3 had professional jobs, all in 
engineering and information technology. Over half of those employed had unskilled jobs 
as labourers, sales workers, or community and personal service workers. Common jobs 
included supermarket trolley collector, kitchen hand, supermarket shelf filler, waiter, and 
sales assistant in a food store. In contrast, the 2006 Australian Bureau of Statistics (ABS) 
census data indicated that of Queenslanders aged 15-34, 12% had professional jobs, and 
15% were labourers. For the young people who were employed or who had been 
employed in the past in unskilled jobs, 85% of their parents believed they were capable of 
higher-level employment. Figure 2 shows commonly cited barriers, with poor social and 
interview skills topping the list. Overall, 57% of the young people were reported to be 
dissatisfied with their employment status.  
INSERT FIGURE 2 ABOUT HERE 
3.3. Daily activities 
 Figure 3 shows parent estimates of the hours per week that the young people spent 
engaged in various activities. Apart from sleeping, the most hours were spent pursuing 
special interests (average number of hours per week = 28.41, SD = 30.84) and using the 
computer or playing computer games (M = 36.60 hours per week, SD = 29.81). Estimates 
for watching television/DVDs (M = 17.51, SD = 14.42) and playing console games (M = 
11.81, SD = 23.91) were lower, but remained substantial. These are overlapping 
categories as many young people’s special interests involved use of the computer or 
game consoles, or certain television shows. Parents reported that their son or daughter 
spent a low number of hours per week in paid employment (M = 12.54, SD = 17.48, 
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range = 0 to 63 hours). Estimates of hours per week spent in structured (M = 1.64, SD = 
5.49) and unstructured (M = 5.81, SD = 9.62) social activities were quite low. 
INSERT FIGURE 3 ABOUT HERE 
3.4. Service needs 
 As shown in Figure 4, government payments/allowances was the only area in 
which a substantial proportion (29%) of young people’s needs were perceived to be fully 
met. Over 50% of young people were perceived not to require services relating to 
accommodation support, specialist allied health, training in independent living, or respite 
care for family members. The greatest perceived unmet need in the sample was 
mentoring to reduce vulnerability to theft or exploitation (62%), followed by social skills 
training (55%) and social clubs (51%). The median and interquartile range for parent 
rankings of the importance of each listed service are shown in Table 4, ordered from most 
to least important. A related-samples Friedman’s two-way analysis of variance by ranks 
found that parent rankings of the importance of different services varied significantly, χ2 
(15) = 235.33, p < .001. In order to identify where ranks differed significantly, post-hoc 
Wilcoxon Signed-Rank tests were conducted using a Holm-Bonferroni correction so that 
the familywise error rate did not exceed p < .05 (see Holm, 1979). The services that were 
most frequently ranked as more important than other services were employment support, 
specialised support to assist with completing post-school education and training, 
assistance to support the transition from high school to adulthood, and social skills 
training. 
INSERT FIGURE 4 ABOUT HERE 
INSERT TABLE 4 ABOUT HERE 
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4. Discussion 
This study aimed to document the post-school circumstances and service needs of 
young people with high-functioning ASD. Consistent with previous research (Barnard et 
al., 2001; Rosenblatt, 2008), the majority of young people were living in the family 
home. Young Australians are increasingly delaying leaving the family home (ABS, 
2009). Nevertheless, limited finances due to problems with gaining and maintaining 
employment, difficulties coping with change, and comfort with having needs met by 
parents are likely to cause young people with ASD to remain longer in the family home 
(Lawrence et al., 2010).  
Three-quarters of the young people were presumed by their parents to be satisfied 
with their living arrangement. Although Barnard et al. (2001) described similar results 
from parent report, when the adults with high-functioning ASD were asked directly about 
their satisfaction, a lower proportion reported being happy, with the highest levels of 
dissatisfaction expressed by those who wanted to live more independently. Likewise, 
when adults with high-functioning ASD were surveyed directly by Autism Spectrum 
Australia (2012), 34% said they would prefer different living arrangements and 26% of 
this group desired greater independence. It is possible that parents assume that their sons 
or daughters are satisfied because they have not said otherwise due to difficulties in 
expressing their feelings (Tantam, 2003). Alternatively, parents might overestimate the 
level of satisfaction of their sons and daughters who are living at home because parents 
ultimately provide this living environment, and are a part of it. 
 
POST-SCHOOL NEEDS OF YOUNG PEOPLE WITH ASD 16
The present study’s findings are consistent with previous research indicating that 
individuals with high-functioning ASD experience higher levels of unemployment than 
their typically developing peers (Barnard et al., 2001; Redman et al., 2009), and that 
those who are employed commonly have unskilled jobs that are inconsistent with their 
skills and intellectual ability (Cederlund et al., 2008; Daly, 2008; Howlin et al., 2004; 
Rosenblatt, 2008). In the current study, parents reported that the unemployed young 
people generally wanted to work, and those who were employed were often dissatisfied 
because they wanted to work more hours, or because they wanted a job that was more 
fulfilling and in line with their interests. The small percentage of professional and skilled 
workers in the current sample may be related, at least in part, to difficulties with 
accessing and completing post-school education or training. 
Previous studies have reported that adults with ASD rarely engage in social or 
community-based activities, instead pursuing more solitary pastimes such as playing 
video games and watching television (Barnard et al., 2001; Jennes-Coussens et al., 2006). 
Results from the current study show a similarly low amount of engagement in either 
structured or unstructured social activities – only approximately 7 hours per week in total, 
according to parents. By contrast, an average of 37 hours was being spent on computer 
activities and 18 hours watching television or DVDs. These results must be interpreted 
with some caution, however, as we were unable to find comparable figures for same-
aged, typically-developing young adults. It is also important to note that measuring the 
time engaged in activities does not capture the function of these activities which was not 
assessed in the current study. Even if typically-developing young adults spend a similar 
amount of time using the computer, they may use it more functionally (e.g., mainly for 
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employment or study) or for social purposes (e.g., on social networking websites) 
whereas those with high-functioning ASD might spend more time using the computer for 
solitary games, as suggested by the findings of a large nationally representative US 
survey. Mazurek, Shattuck, Wagner and Cooper (2012) found that youth with ASD had a 
significantly higher prevalence of electronic game use compared to those with 
speech/language impairments or learning disabilities, but lower rates of computer use for 
social purposes. 
With respect to service needs, parents ranked employment support as the greatest 
priority for their sons and daughters. Specialised support to assist with completing post-
school education and training, and assistance to support the transition from high school to 
adulthood were rated as important needs. These findings are consistent with research 
indicating that adults with high-functioning ASD identify employment difficulties as their 
greatest barrier (Barnard et al., 2001). Paid employment is important for financial 
security and is usually necessary before young people can achieve independence. Work 
also provides opportunities to interact with others and build social skills and friendships, 
and is important for self-esteem. Parents may view satisfying and appropriate paid 
employment as the gateway for many other improvements in the lives of their sons and 
daughters.  
Other perceived service needs also relate to achieving milestones of young 
adulthood that are important for later success. Social skills training and social clubs were 
mentioned frequently, consistent with the Autism Spectrum Australia (2012) survey of 
individuals with high-functioning ASD in which 60% of respondents listed social skills 
training as a current or future support need. A notable unmet need was for mentoring to 
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reduce social vulnerability to theft or exploitation (62%). Sofronoff, Dark and Stone 
(2011) found that children with Asperger’s syndrome scored highly on a social 
vulnerability scale, and that this social vulnerability was strongly associated with 
victimisation.  
It seems that very few young people with high-functioning ASD who have left 
school have their needs fully met through existing services. On average, of those who do 
have service needs in any particular area, the vast majority either have their needs only 
partially met or completely unmet. Less than 10% have their needs fully met. 
Government and service organisations must develop ways of meeting the needs of these 
individuals in a timely manner to avoid the development of greater difficulties that 
require more resources to address, and ultimately reduce the quality of life experienced 
by the individual and his or her family. Families often endeavour to provide the support 
that their sons or daughters need but which is not offered by services (Howlin, 2000; 
MacLeod, 1999; Reid, MacBean & Charles, 2009). This situation is unsustainable 
because parents generally receive little or no support themselves, and cannot continue to 
provide support indefinitely as they age (Broach et al., 2003; Daly, 2008). 
5. Limitations, strengths and future directions 
 This study has several limitations that should be taken into account when 
interpreting the findings. First, parents’ perceptions, and not the perceptions of the young 
people with high-functioning ASD, were sought regarding post-school issues. Although 
some parents completed the study questionnaire collaboratively with their teenager or 
young adult, others may have relied only on their own interpretations and assumptions 
which may not have accurately reflected the views of their sons and daughters. However, 
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obtaining information directly from the young people also has some limitations. For 
instance, feedback from many parents indicated that their sons and daughters did not see 
themselves as having ASD or being in need of support services. Such individuals would 
either have declined to participate in the study, or have completed the questionnaire in a 
way that did not reflect their circumstances in the context of societal standards and 
norms. Methodological shortcomings were thus inevitable regardless of whose 
perceptions were sought. A more robust design would involve seeking the perspectives of 
both young people and parents (e.g., Autism Spectrum Australia, 2012). 
 A second limitation is that our sample cannot necessarily be considered to be fully 
representative of all young people with high-functioning ASD living in Queensland. 
Parents who felt that their son or daughter was doing well and did not require services 
may have been less likely to participate in the study, even though we communicated to 
potential participants the importance of capturing the post-school circumstances of as 
many individuals with high-functioning ASD as possible, including those who were 
doing well. On the other hand, parents whose son or daughter was not doing well may 
have been under a great deal of stress and lacked the necessary time and energy to 
complete the questionnaire. This is a common issue of concern for researchers in the 
disability field – individuals and families who are most in need may be those who are 
least likely to participate in research. 
 A further limitation was that the ASD diagnoses reported by parents could not be 
verified using formal diagnostic instruments. Similarly, parents’ reports that a young 
person did not have an intellectual impairment diagnosis could not be verified through 
access to intelligence test scores for all young people.  
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 Despite these limitations, the current study has a number of important strengths. 
The sample size is reasonable, considering Australia’s low overall population, the 
relatively uncommon nature of the target population, and the smaller sample sizes 
reported in much of the literature (e.g., Burrows et al., 2001; Camarena & Sarigiani, 
2009, Taylor & Seltzer, 2011). The willingness of so many parents to participate and 
their enthusiasm for doing so likely reflects the importance they place on post-school 
issues and service needs. 
 Future research could more directly investigate how young people with high-
functioning ASD differ from their typically developing peers after leaving school, by 
additionally evaluating the post-school circumstances of a representative group of 
typically developing young adults. Such research could also directly assess the views of 
young people themselves. Intimate or romantic relationships constitute another area that 
would be valuable to address in future research. Like their typically developing peers, 
many young adults with ASD aspire to achieve an intimate relationship. For most, 
however, intimacy represents an area of great difficulty (Cederlund et al., 2008; Howlin, 
2000; Jennes-Coussens et al., 2006). Assessment of maladaptive behaviours amongst 
young people with high-functioning ASD who have left school is another area warranting 
future investigation. 
6. Conclusions 
 This study has provided comprehensive data on the post-school circumstances and 
service needs of teenagers and adults with high-functioning ASD. The findings suggest 
that post-school outcomes for this group are poorer than might be expected given their 
intellectual ability, and that existing services are not adequately meeting their needs. 
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Many young people with high-functioning ASD are clearly struggling with the transition 
to adulthood. Adult attainments such as employment, independent living and social 
integration within the community are difficult for most. The lack of post-school services 
means that many individuals who are cognitively capable of contributing substantially to 
society may instead be on a trajectory that includes unemployment or underemployment, 
social isolation, mental health difficulties and poor quality of life. In order to avoid such 
outcomes, it is imperative that the results of our research are used to argue for the 
development of improved services for this vulnerable group. 
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Table 1 
Reported Annual Household Income of Sample Families Compared to ABS Data 
Annual income 
bracket* 
Australian population 
percentage (2011-
2012) 
Annual income 
bracket 
Sample percentage 
Up to $41,548 28.23% Up to $37,000 24.21% 
$41,600-$83,148 26.78% $37,001-$80,000 36.84% 
$83,200-$207,948 37.97% $80,001-$180,000 34.74% 
$208,000+ 7.35% $180,001 + 4.21% 
 
*Figures derived from multiplying gross weekly household income in ABS data for 
2011-2012. 
 
Reported Annual Household Income of Sample Families Compared to ABS Data 
Annual income 
bracket* 
Australian population 
percentage (2011-
2012) 
Annual income 
bracket 
Sample percentage 
Up to $41,548 28.23% Up to $37,000 24.21% 
$41,600-$83,148 26.78% $37,001-$80,000 36.84% 
$83,200-$207,948 37.97% $80,001-$180,000 34.74% 
$208,000+ 7.35% $180,001 + 4.21% 
 
*Figures derived from multiplying gross weekly household income in ABS data for 
2011-2012. 
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Table 2 
 
Reported Level of Highest Educational Attainment of Sample Parents Compared to ABS 
Data for Persons aged 15-64 Years 
 
Highest Educational 
Attainment 
Australian 
population 
percentage 
(2013) 
Highest Educational 
Attainment 
Sample 
percentage 
Below Year 10 7.30% Below Year 10 8.42% 
Year 10 (or Year 11)** 19.60% Year 10 23.16% 
Year 12 20.40% Year 12 8.42% 
Certificate III/IV; 
Advanced 
Diploma/Diploma 
27.8% Post-secondary 
qualification (e.g., 
TAFE Diploma, 
Certificate) 
42.11% 
Bachelor degree (or 
Graduate 
Diploma/Graduate 
Certificate)** 
19.70% Undergraduate degree 
(e.g., Bachelor’s 
degree, with or 
without Honours) 
11.58% 
Postgraduate degree 5.00% Postgraduate degree 6.32% 
** The italicised categories in brackets were measured in ABS data but were not 
measured in the current study. Thus, they have been combined with the category that 
study participants who identified as members of the italicised categories, would have 
selected from the options available in the study questionnaire, as representing the highest 
level of education they had attained. 
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Table 3 
 
Characteristics of the Young People with High-Functioning ASD (n = 95) 
 
 
Characteristic  Percentage (n) 
Highest level of education  
completed 
Less than Year 10 (junior 
high) 
Year 10 (junior high) 
Year 12 (senior high) 
Post-high school qualification
8.42 (8) 
20.00 (19) 
51.58 (49) 
20.00 (19) 
Current enrolment in 
training program (e.g., 
university, college or 
apprenticeship) 
Full-time 
Part-time 
No current enrolment 
26.32 (25) 
20.00 (19) 
53.68 (51) 
Current employment status Working full-time 
Working part-time or 
casually 
Voluntary work, no paid 
work 
Unemployed, seeking work 
Unemployed, not seeking 
work 
15.96 (15) 
32.98 (31) 
3.19 (3) 
18.09 (17) 
29.79 (28) 
Current employment type Professional 
Clerical/administrative 
6.52 (3) 
8.70 (4) 
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Community/personal service 
Labourer 
Sales 
Technical/trades 
Not described 
15.22 (7) 
28.26 (13) 
13.04 (6) 
19.57 (9) 
8.70 (4) 
Satisfaction with current 
employment status 
Satisfied 
Not satisfied 
43.01 (40) 
56.99 (53) 
 
Table 4 
 
Median Ranks and Interquartile Range for Desired Services 
Service Median 
Ranking 
Interquartile Range 
Employment support 3 1 – 7 
Specialised support to assist with 
completing post- school 
education/training 
4 2 – 8.5 
Assistance to support transition 
from high school to adulthood 
5 2 – 10.5 
Social skills training 6 3 – 10 
Government payments and 
allowances 
6 3 – 12.5 
Advice and advocacy services 7 5 – 11 
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Specialist mental health support     8       4 – 12 
Training in developing 
independent living skills 
    8       5 – 12 
Specialist medical services      8        5 – 13.5 
Social clubs      9        4 – 13 
Mentoring to reduce vulnerability to 
theft or exploitation 
9 5 – 12 
Information and support for carers 10 6 – 14 
Specialist allied health services 11 8 – 14 
Accommodation support services 12 6 – 15.5 
Day programs 13 10 – 16 
Respite care for family members 14 9 – 15 
 
